There were two inspirations for this edition of the Newsletter. My
invitations in September 2008 to attend a Conference at Edington
and Shapwick School in Somerset and in March 2009 to speak to
parents and teachers of dyslexic children in Bury St Edmunds,
Suffolk with Phillippa Gordon, the parent of a child | saw for
therapy locally before he went to Edington and Shapwick. There
is more information about the school which is a national centre of
excellence in the education of children aged 8-18 years who
have been diagnosed as having specific learning difficulties -
dyslexia, dyspraxia and dyscalculia, later in the Newsletter.
Needlessto say the Professionals Event there was fantastic for
both networking and learning. Dr Sean MacBlain, Reader in
Child Development and Disability, in particular was inspirational
in his talk on government initiatives, the way forward and getting

published

The evening with Phillippa and | was an opportunity to explore
the links between reading and writing and language
development, spoken and written, and what helps including the

use of music.

Dyslexia is a word we use to describe a condition that can
give rise to a wide range of difficulties which int erfere with
the acquisition, processing and communication of

information, both verbal and written.
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Edington and Shapwick School was founded in 1974 by the late Colin Atkinson, C.B.E. His goal - 'To provide a specialist dyslexic
school for boys and girls whose education would otherwise be sabotaged by dyslexia.' The crossed keys in their logo signify
unlocking potential.

The Edington and Shapwick mission statement is 'The same roads by different steps'  and this is shown in everything that they
do. They provide specialist dyslexic teaching in classes with a 6:1 pupil to teacher ratio. The environment is built for children with
dyslexia, where pupils feel the same as everyone else. Edington and Shapwick do not believe in specialist dyslexic units situated
within a mainstream school where a child may feel different. The School is set up in two parts, Edington School is for those
children aged 8 to 13 and Shapwick School is for those aged 13 — 18.

Boarding

Edington and Shapwick’s friendly house parents and welcoming boarding houses give boarders a
true home from home. Boarders eat the food at school every day with the exception of Sunday
when breakfast and evening meal are served at the boarding house.

Some house parents have pets. At Chapel Hill Farm they have a dog and chickens, giving the
boarding house a real homely feel.

Edington School
Edington School has 2 boarding houses, Fairview House and Chapel Hill Farm. Both are situated in large grounds of over 2 acres.
Pupils can spend their summers playing in and around the grounds or going on country walks. Edington boarders attend school
from Monday to Friday. Saturdays are activity days where boarders get taken out to a local attraction - the beach, cinema,
swimming or shopping.

Shapwick School, 13 - 18

=Shapwick School has 5 boarding houses. Greystones, The Lakes, The Manor, Little Lawn,

“ensures that school life runs smoothly and is both enjoyable and rewarding.

They provide a firm but caring environment which helps their pupils achieve a positive
approach to their problems. Pupils thrive in this happy, caring, family atmosphere and it is a feature of the school that draws people
to send their children there.

Edington School 8 - 13
In the lower school, pupils are banded into small, comfortable groups where they study with others of the same age. Pupils aged
up to 11, follow an integrated programme under the guidance of our specialist dyslexia teachers.

In years 7 - 8, pupils follow a course that includes all subjects. Prep is given on a regular basis.
All studies are based broadly on the National Curriculum, adapted where necessary to meet individual's requirements.

Shapwick School, 13 - 18
In year 9 a typical curriculum includes the following subjects: English, Study Skills, Maths, Biology, Physics, Art, History, PE and
Games, Careers, Word Attack, Keyboarding, ICT, Chemistry, Geography, French, Design & Technology, Music, PSHE.

The choice of GCSE subjects is made after consultation between parents, teachers and pupils. Most take 7 or 8 subjects, including
English Language, Maths and Double Science. Special provision is made for pupils with dyslexia to enable them to fairly compete
with non dyslexic pupils, for example extra time may be given in exams. Shapwick 6th formers are encouraged to develop
independence and identity and need not wear uniform. They can choose from a variety of different subjects which can be studied
at Shapwick School.

To offer even more choice, Edington and Shapwick have developed a link programme with Bridgwater College, a large FE college
offering post-16 provision. Students have the opportunity to take GNVQ's at all levels, AS and A2 Levels.

Shapwick School employs the role of link tutor, the purpose being to prepare potential school leavers for the different demands of
college life. An integral part of this programme is the tutorial support available at Edington and Shapwick. This programme allows
pupils to remain at the school even if they opt for college life.




Dyslexikit - A Business Born From One Mother's Determination

Described by one leading dyslexia organisation as 'the complete solution’, an innovative new literacy programme has
been developed from a mother's determination to help her failing son.

Dyslexikit was created by a dyslexia specialist teacher, Gina Brooks, and Nonie Neusinger, a primary school teacher
who is also the mother of two dyslexic children. Nonie's otherwise bright 7 year old son Max was becoming
increasingly unhappy as he struggled to acquire even the most basic rudiments of literacy. As a parent and teacher,
Nonie recognised that things were not quite right and approached Max's school on many occasions. "Max's problems
were dismissed as 'a boy thing' by his school so | began, what turned out to be a fruitless search for material to
support him. | became desperate as | watched Max's happiness and self-esteem ebb away. | became angry too with
an educational system that | felt had failed to identify or support him. Finally, | contacted Gina Brooks, a teacher who
specialises in identifying and supporting literacy problems in children. My son was assessed and diagnosed as

dyslexic."

That was seven years ago. Since then much has changed. Nonie's son, Max, spent the next three years working with
Gina Brooks. His ability to make sense of the written word, as well as his self esteem and happiness, grew with every
lesson. Max is now in Year 10 and preparing for his GCSE's. He is a happy and confident young man able to make
the most of all that life has to offer. Nonie explains; "Max's life has been turned around. | learnt so much by sitting in
on his lessons with Gina; her approach is so simple and logical and always positive. It seemed wrong that only the
handful of children lucky enough to be her students would benefit from her unique approach. Eventually | was able to
persuade Gina to work with me to make her programme available to a much wider audience, and so DYSLEXIKIT

was born."

Nonie is no longer teaching, but has, in partnership with Gina Brooks, set up a new company, DYSLEXIKIT Limited,
writing, producing and marketing a series of kits and CD's designed for parents, teachers, class room assistants and
specialist teachers to use in the support of children with dyslexia and other literacy difficulties. DYSLEXIKIT is now a
unigue and available programme designed for children aged 5-13 years struggling with literacy. The user-friendly and
detailed instructions enable adults to provide literacy success in a jargon free, and non-threatening way. The secret
of its success is that children find the programme moves at their individual learning pace, carefully building their skills
and confidence, whilst remaining engaging and fun to do; and as Nonie says, "All children learning to read and spell
would benefit from DYSLEXIKIT"
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DID YOU KNOW...... ?

That dyslexia is found in people of all ability lev
and across all ethnic groups.

els, all ages




ClaroRead V5 makes using a computer simple and fun — for all abilities

New raft of features complements Claro’s successful range of reading and writing tools. ClaroRead v5 breaks down

barriers to learning, surfing the web, reading and writing with a raft of new features designed to help anyone use a

computer.

Dyslexic students, people with visual difficulties, older computer users, language students will all benefit from
ClaroRead’s easy-to-use toolkit. Computers can speak any text out loud with ClaroRead’s range of familiar
RealSpeak voices. V5 also incorporates the readable Tiresias font for use within Microsoft Word. Designed
by experts at the Royal National Institute for the Blind (RNIB), Tiresias makes it even easier for users with
visual difficulties to read onscreen text. Claro’s design experts have also come up with ClaroCapture, a brand
new innovation for V5. ClaroCapture grabs text from a variety of sources and compiles it within Word,
creating a single handy document — perfect as a revision and studying aid.

ClaroRead V5 continues to allow you to scan and convert any book, handout or PDF into an editable Word
document. But with the addition of the latest OmniPage 16 technology, V5 can now give you even richer
results faster with more control. You can listen or read any documents on the go — V5 converts text to audio
or video to be played back on your iPod or any computer. Students can learn literally anywhere — perfect for
exam preparation or language learning.

V5 makes it even simpler for users with visual difficulties and dyslexia to read from a computer screen.
Sentences can now be highlighted as they are read by one of ClaroRead’s voices, encouraging users to
follow text as they listen. The new Word Trail feature also colours words as they are read by the computer,
making text leap out from the page — and its customisable interface can be altered to any preference. As
ever, the ClaroRead V5 Plus version is closely integrated with Dragon Naturally Speaking, letting you dictate
text straight into your computer, with no need for a mouse or keyboard. Your computer will echo back your
words to you — so even if you can't read your work, your computer will check whether it's correct.

The familiar Word Check function has also been improved, and now you have extra definitions to choose
from, inbuilt dictionary, special spelling suggestions as well as a Google search link. And the feature even

remembers your corrections, adding them to a personal dictionary.

Claro Software

Lancashire House | 24 Winckley Square| Preston | Lancashire | PR1 3JJ | UK - tel: +44 (0) 177 297 7888 | fax: +44

(0) 870 132 7471|
Company VAT No: GB 851 8056 22 | Company No: 05153389
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Please find below, a small selection of books with relevance to Dyslexia
(for more of titles please see our website (www.wordswell.co.uk)
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Multisensory Teaching, John Bradford

Studies from the National Institutes of Child Health and Human Development have shown that for children with

difficulties learning to read, a multisensory teaching method is the most effective teaching method.

This is especially crucial for a dyslexic child. But what does it mean?
Using a multisensory teaching approach means helping a child to learn through more than one of the senses.
Most teaching in schools is done using either sight or hearing (auditory sensations). The child’s sight is used in
reading information, looking at diagrams or pictures, or reading what is on the teacher’s board. The sense of
hearing is used in listening to what the teacher says. A dyslexic child may experience difficulties with either or
both of these senses. The child’s vision may be affected by difficulties with tracking, visual processing or
seeing the words become fuzzy or move around. The child’s hearing may be satisfactory on a hearing test, but
auditory memory or auditory processing may be weak.

The answer is to involve the use of more of the child’s senses, especially the use of touch and movement (kinetic).

This will give the child’s brain tactile and kinetic memories to hang on to, as well as the visual and auditory ones.

An example will make this clear. The majority of dyslexic children experience confusion over the direction of ‘b’ and ‘d’.

They can both be seen as a stick with a circle at its base. But on which side does the circle sit? A teacher might give

the child a tactile (touchy/feely) experience of the letter ‘b’ by getting the child to draw the letter really large on the

carpet. This will involve the child using their arms, their sense of balance, their whole body. They will remember the

day their teacher had them 'writing' on the carpet with their hand making this great big shape, and can use that

memory the next time they come to write the letter.

Some teachers purchase letters made out of sandpaper so that the children can run their fingers over the letter ‘b’,

giving them a strong tactile memory. The thought of it sends a shiver down my spine!

Writing the letter ‘b’ in cursive handwriting on paper and with a big movement in the air puts a quite different slant on

this letter. The letter starts on the line and rises to begin the down-stroke: there is nowhere else to put the circular bit

but ahead of the down stroke.

Yet another way to give a strong tactile memory of ‘b’ is to make the letter out of plasticine, play-dough or clay.

A commonly used ‘trick’ to remember the direction of ‘b’ and ‘d’ is to show the child the word ‘bed’ on a card. This word

begins with ‘b’ and ends with ‘d’, so that if you draw a bed over the letters, the upright part of ‘b’ will become the head

of the bed, and the upright part of the ‘d’ will become the foot. You can draw a child lying on the bed to complete the

picture. This gives a strong visual memory for the child to use each time the letter has to be written.

You can also show the child how to hold up their index finger on each hand, with the thumb and second finger
touching, making the word ‘bed’, but without the ‘e’. If they learn to do this, they can make this shape discretely with

their fingers each time they need a reminder in class.
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The net result of these activities will be that a child has a visual memory from seeing the letter, an auditory memory
from hearing the sound it makes, a tactile memory from writing the letter in cursive handwriting, in the air, and from
touching the sandpaper letter, and a kinetic (body movement) memory from having drawn the letter really large on the
carpet. Altogether a multisensory experience!
This tried and tested method has been used successf  ully for a long time, and its success lies in the f  act that

the dyslexic child is not limited to visual and aud itory experiences but can make use of other areas o f the

brain in trying to establish clear memories of lett ers, words and numbers that are difficult to rememb er.




Life as a Dyslexic, Jane Todd, Adult dyslexic.

Dyslexics tend to have “good days “and “bad days” and on a “bad day” spelling is the skill most easily lost.

It is the erratic nature of dyslexics that causes frustration in teachers, employers, and mostly in dyslexics themselves.
Information known one day, or even one hour, previously can be lost very easily, giving others the impression of “not
listening” or “not trying”.

The trouble with dyslexia is that it cannot be seen. During school life the difficulty is getting recognition and support,

but it can be done.
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Having trouble reading a map or finding my way to a strange place, | frequently get lost in large

5 buildings; travelling on my own into town will cause me great difficulty and stress, bus numbers will
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change from 669 to 696 or 969. | have found myself sitting on a bus going the opposite way from

what | expected to go.
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Sometimes | dial telephone numbers in the wrong order, also write the numbers in the wrong order.
This is not only very frustrating, but also very time consuming.

Difficulty when having to read a report at a meeting. Dyslexics tend to read much more slowly than their peers. | feel
very uncomfortable when everyone else has finished reading and | am still on the first page. | often only pretend to
read, rather than be left behind.

. | have never been able to go shopping and use a cheque book. Life became much easier for
\ me when | was able to have a debit card to shop.

Being dyslexic and trying to survive in the world falls into two categories — living and working. The most intimidating

moment is “Now, if you will fill in this form”.

It could be the bank or job centre. Itis an even greater problem if it has to be done in front of an audience or when

you have a “bad day”.

Even more difficult is the job market. Most employers simply class us as bad spellers. Most of us are closet

dyslexics. The last thing we want is our employers to know that we have a problem.

But, most dyslexics would not want, NOT to be dyslexic. We should look at what people can

do and not look at what they cannot do.

Where would the world get their Scientists (Albert Einstein)

Actors (Tom Cruise / Whoopi Goldberg)

Chef (Jamie Oliver)

Sports ( Sir Steven Redgrave)

Artist (Mackenzie Thorpe)

Writer / Poet (WB Yeats) Greatest Statesman (Sir Winston Churchill)

To name just a few of the famous dyslexics.

If you would like any assistance, please phone the Dyslexia Helpline on 01274 771153




New Language resources from Crossbow Education

Crossbow Education have been a benchmark publisher and supplier of literacy resources since 1993, with an
emphasis on multisensory games and other materials for dyslexic learners. More recently the Eye Level Reading
Ruler received a Runner Up award in the SEN category at the prestigious Educational Resources Awards (2006),

and is now helping children with reading difficulties in over 40% of schools in the UK.

Crossbow have now turned their attention to language difficulties, and have selected a useful range of multisensory
language resources for their current catalogue. These include foam writing prompt cubes and visual/verbal flip books,
and the excellent Writer's Block with its “feely” box full of language ideas for both fiction and non-fiction topics. The
“Speed Grammar” bingo game, plus board games such as “Go to Press” and “Cooking up Sentences” also help

children develop an awareness of language and help build confidence.

The latest addition to this family is the addictive “Bananagrams”, an award-winning
new game where players build words scrabble-fashion with letter tiles, but each
playing on their own grid at their own speed, enabling players to compete at any
level. From Jan 1st the new set of 100 First Words will be available, beautifully

illustrated, with wipe-clean “box shapes” for each word, and colour-coded for parts

of speech: an excellent tool for early and delayed language learners.

The policy of the company is to provide materials that children enjoy using, and for that enjoyment and motivation to

combine with excellence in product design to create materials that genuinely achieve their educational purpose.

Some of the resources mentioned above are illustrated here: all are available from the website

www.crossboweducation.com.

Clarity in English

We'll begin with a box, and the plural is boxes, bu t the plural of ox becomes oxen, not oxes.

One fowl is a goose, but two are called geese, yet the plural of moose should never be

meese.
You may find a lone mouse or a nest full of mice, y et the plural of house is houses, not hice.

If the plural of man is always called men, why shou Idn't the plural of pan be called pen?
If | speak of my foot and show you my feet, and | g ive you a boot, would a pair be called

beet?
If one is a tooth and a whole set are teeth, why sh ouldn't the plural of booth be called beeth?

Then one may be that, and three would be those, Yet that in the plural would never be hose,

And the plural of cat is cats, not cose.

We speak of a brother and also of brethren, but tho ugh we say mother, we never say methren.

Then the masculine pronouns are he, his and him, bu t imagine the feminine: she, shis and shim!

Let's face it - English is a crazy language.




Dyslexia and Self Confidence, April Pinion, Teacher SEN

Improving a dyslexic child's self-confidence is a very critical element to their academic growth and success. The way
a child perceives him/herself can positively or negatively impact every aspect of their academic career and beyond.
In my resource room, | have 26 students with various forms of dyslexia. Each one is a unique challenge-as no two

have the same type of self-esteem issues.

One of the biggest things | have done is to insist that co-workers, parents, and administrators refer to my program as
a resource room where everyone learns differently with the goal being to get rid of the LD (learning disabilities) label.
By establishing a lab setting, we are free to experiment with many strategies and techniques until we find the way
each child learns best. It becomes my job to help them improve those ways and to work with them using their

strengths.

Journal

Each one of my students has a journal. It is not graded and they write to me whenever they choose. They can share
private thoughts and feelings and | will reply. If you tell me you were really bad in reading today, then | will write back
and point out that while yesterday may not have been your best day in reading, you have had many good days and
will have many more.

In the back of the journals, each student keeps a list of accomplishments. One little girl writes each time she learns
how to spell a new word, or learns a new set of math facts. | encourage the students to review their lists daily and to
try and add to them. Also in their journals are accomplishment charts. They are rewarding with stickers for a variety
of things including improving their performance on any task, helping a classmate be more successful, using kind
words and deeds, etc. The children will work very hard for a very small sticker. Once the sticker charts are full, they
may be exchanged for a variety of reward-including inviting someone to eat lunch with them, earning extra computer

time for a game of their choice, using my coloured paper and gel pens to write a note to someone, etc.

No negative comments

| do not ever allow negative comments or put-downs-either of themselves or someone else.

Precheck

At the end of each assignment, the students can hand it in for a precheck. | will go over it with them and we discuss
any changes they might need to make. They take the assignment back, make corrections, and then hand it in to be
graded. | never, never "grade" anything with the dreaded red ink pen. | use bright coloured glittery gel pens. Instead

of marking what might be wrong, | mark what is correct-accentuating the positive rather than the negative.

Lastly, one thing | do is share with the children my own struggles with school and dyslexia. | tell them that short of
brain surgery, if they want to find a way to do it, we can work together and find that way. So far, they have never let

themselves down.

| think the most vital key to working with all children is to help them believe in themselves. Help them find out what

they do well and how they can use those strengths to improve things they may not be as good at doing




USEFUL CONTACTS RELATING TO DYSLEXIA, INCLUDE:

Dyslexia Action Suffolk www.dyslexiaaction.org.uk 137 New London Road, Chelmsford, CM2 0QT 01784
222300 offer full chartered psychologists assessment for £435, teacher planning interviews for £57 at the
centre and £93 if elsewhere, and lessons @ £50.43 for 90 minutes and £66.13 for 2 hours.

British Dyslexia Association Helplines offer befrienders and computer coordinators, meetings with speakers
and workshops, courses and literature for sale or borrowing. They also provide lists of local facilities and
tuition.

Suffolk DA enquiries Honor paige 01473 717 026 e-mail: Ipt53@aol.com website:
www.beingdyslexic.co.uk/sda provides funding to support children with additional tuition.

SpLD Resources Gillian Hawley The Old Bakery Radwinter Road, Ashdon, Saffron Walden, Essex CB10
2ET produce a booklet for £4.50 to provide information in a form that is easily accessible to professionals
and parents.

We always ask parents, friends and professionals for their stories to pass on to other families. If you
would be interested in providing us with good news, help and advice for future Newsletters, please do get
in touch.

The best email address is janetokeefe@wordswell.co.uk — we look forward to hearing from you!

On to pastures new....

We would like to take this opportunity to wish Susan well, who
left Wordswell in January to be closer to her family in Scotland.
Susan has been successful in finding a new job and we wish

her every success for the future.

We do hope that you have found this edition useful. If you would like any further information,

please see our website www.wordswell.co.uk for contacts, specialists, schools, support groups

and additional resources.

As always, we can be contacted via email - janetokeefe@wordswell.co.uk
and phone 01353 698156

P/S Janet's brot her and his wife, lan and Jan Richmond,
re-located to South West France in September 2007.

They live in the farmhouse with their cat and dogs on this

old tobacco farm.

They currently have one fully equipped gite available to

let which sleeps 4-6 people.  The new pool complies with
stringent French safety regulations. The barn will  be

converted later into more accommodation...watch thi S

space...we can't wait to go!




